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Social studies has traditionally been taught using textbooks.
Many of these textbooks pose different problems for the students
who use them. One reason for this is because the textbooks lack
units that are literature-based.

For this project, three social

studies units were written incorporating literature.

They were,

Women in History, North American Indians, and Communities. These
units include activities for creating interest, teaching the lesson,
and evaluating the students' learning. Also included at the end of
each unit is an annotated bibliography.
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THREE UNITS
INCORPORATING THE USE OF TRADEBOOKS
IN THE THIRD GRADE SOCIAL STUDIES CURRICULUM
CHAPTER
Introduction
Problem of the Project
In most social studies classrooms, textbooks dominate
instruction throughout grades K - 12 (Davis & Palmer, 1992).
Content area textbooks pose a problem for students for several
reasons. Textbooks are written on a level consistent for the grade
they are used for. However, many students may read well above or
well below that level. In most cases, for adequate comprehension of
the textbook to take place, the student must possess a considerable
body of knowledge.
Unlike narrative writing, social studies text typically has no
single structure that the student can identify, thus making
comprehension skills such as prediction, problem/solution, and
cause/effect difficult.

"Expository prose, on the other hand, has no

inherent structural elements.

An expository text is structured to fit

its communicative purpose, and thus its structure is derived from
its purpose" (Beck & McKeown, 1991 ).

Moss (1991), Beck and

McKeown (1991), and Johnson and Ebert (1992) have also criticized
textbooks for containing too many concepts and not relating the
content to instructional goals in a clear manner.
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By contrast, if children's literature were incorporated, it is more
likely that students may acquire a broader knowledge base that they
could more easily relate to and understand (McGowan & Guzzetti,
1991 ).

The use of tradebooks in the social studies curriculum can

better provide for individual differences of students and may even
motivate them to read in the content area (Armbruster, 1991 ).
Brozo and Tomlinson {1986) point out that children's reading
comprehension has been shown to increase with high interest
materials. Much of the literature suggests that use of trade books in
conjunction with the content area textbook is an excellent strategy
to alleviate many of the drawbacks of using only textbooks.
Armbruster ( 1991) states, "Literature can also be a powerful tool to
complement and extend learning in the content areas.

11

Brozo and

Tomlinson ( 1986) believe " ... children's literature used skillfully in
tandem with texts makes the content curriculum more palatable,
comprehensible, and memorable and that use of literature is likely
to promote students' interest in and involvement with content
material and thereby increase their learning.
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McGowan and Guzzetti ( 1 9 91 ) state, "Recent state curricular
guidelines ( e.g., Arizona State Board of Education 1988; Crabtree and
Ravitch 1988 [the California Framework]; the University of the State
of New York 1982; Wisconsin Department of Public Instruction 1983)
specify a strong relationship between literature and social studies
teaching, particularly at the elementary level."

Because of this,

textbook publishers have attempted to incorporate literature in
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textbooks (McGowan & Guzzetti, 1991 ). However, the ability of
textbook publishers to do this

11
•••

is limited because of cost and

space restrictions" (Davis & Palmer, 1992).
In addition, it might be an advantage to local districts to have
social studies units developed which addressed their stated learning
objectives.
The problem of the project was the lack of commercial social
studies materials available.

This author chose to develop selected

social studies units for the third grade which incorporated
tradebooks.
Purpose of the Project
Content area textbooks pose a problem for students for many
reasons (Armbruster, 1991; Beck & McKeown, 1991 ). Yet in most
social studies classrooms, textbooks dominate the instruction
(Davis & Palmer, 1992; Moss, 1991). Researchers agree that the sole
use of social studies textbooks does little to facilitate a broad,
thorough understanding of concepts. According to Moss ( 1991 ),
" ... nonfiction trade books when used in tandem with content area
textbooks, can enrich content area learning experiences."
The purpose of the project was to develop three social studies
units at the third grade level that would incorporate the use of trade
books.

These units were correlated with the current learning

objectives in social studies of the Yakima School District in Yakima,
Washington.
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Significance of the

Project

Most school districts rely on district adopted textbooks as the
main course of study for teaching social studies (Moss, 1991 ). As
mentioned earlier, these texts pose a problem for students for the
following reasons:

1.

The structure of the textbook is not consistent and may be

difficult for students to comprehend.
2.

In order to comprehend the concepts presented in texts,

students must have a considerable background knowledge about
the subject.
3.

The textbooks are usually written for the grade level for

which they were intended and do not take into consideration
those students who have greater or lesser reading abilities
(Moss, 1991 ).

According to Armbruster (1988), the difficulties that many
students encounter with texts may cause elementary children to rely
more on oral presentation of material than on reading.

"In various

content areas, elementary children typically depend more on the
teacher's oral presentation than on reading; what little reading
children do in the content areas is usually from a textbook"
(Armbruster, 1991 ).
By including children's literature in the social studies
curriculum, students' individual differences may be compensated for
and students may be motivated to read in the content field. Trade
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books have a structure that is more familiar to the student and they
can offer a richness and depth that textbooks can not (Armbruster,
1991 ).

Description of the Project
The project consisted of three units for use in the third grade
social studies curriculum.

The units were titled: Women in History,

North American Indians, and Communities.

These units correlate

with the third grade social studies curriculum currently used

in the

Yakima School District. A four step plan for the development of
these units was used.

The plan was as follows:

1. Identify the concepts.
2. Identify the appropriate tradebooks to help teach these
concepts.
3. Teach the concepts.
4.

Reinforce the concepts with a series of assignments.

Limitations of the Project
There were three social studies units which were developed for
use in the third grade classroom.

Books and materials listed in the

project were those which were available to the writer.

The units

were designed to correlate to the course outcomes selected by the
Yakima School District in Yakima, Washington for the third grade.
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Definition

of Terms

Some terms in this project need to be defined. For the purpose of
this project the following definitions were used:
1 . Tradebook: Any quality work that is not a textbook
including biography, history, fiction, poetry, drama, and
informational books.
2. Children's Literature: The entire body of writings of a
specific language, period, or people.
3. Unit: Instruction centered around a central idea or theme.
A unit may last several days or weeks.
4. Expository text: Any connected discourse of an
informational nature.
5. Text book: A book giving instructions in the principles of a
subject of study.
6. Cause/effect: A textual structure whereby a causal
relationship is either stated or implied. The author often uses
clue words such as "therefore," "because, 11 11 as a result of, 11 or
"since".
7. Compare/contrast: A textual structure which requires the
reader to note the similarities and differences between two or
more objects or ideas.
8. Problem/solution: A textual structure in which the author
presents a problem, question or remark followed by a solution,
reply or answer.
9. Description: A textual structure in which the author
presents information about' a particular topic or gives
characteristics of the topic.
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CHAPTER 2
Review of the Literature
Introduction
The review of the literature is divided into three main parts. In
the first section the limitations of content area textbooks are
discussed. The second part explores some of the rationale for using
tradebooks in the social studies curriculum.

The third section

reviews some of the ways to select tradebooks for use in the
classroom. A summary of the research concludes this chapter.

Limitations

of Textbooks

Many researchers believe that history is not taught very well and
that history teachers rely too much on methods of teaching and ·
textbooks that have a tendency to "deaden" a student's interest in
the subject (Downey & Levstik, 1988).
Much of the research in the area of textbooks deals with the
difficulties students encounter when reading them.

The difficulty

with content area textbooks becomes most apparent around the
third or fourth grade when - students are confronted with learning
more subject matter through textbooks (Beck & McKeown, 1991 ).
According to Beck and McKeown ( 1991 ), there are two influences on
comprehension of text: familiarity with the topic and the extent to
which the content of a specific text is organized in a logical way.
One major problem that students encounter while reading textbooks
is the lack of a consistent structure they can identify. Expository
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text typically has no inherent, consistent structural elements that
aid the student in comprehension. Moss ( 1991) states that " ... content
area textbooks are inconsiderate - i.e., they are not written using an
organization and style students readily understand.
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Most often

textbooks exhibit a mix of different structures within the book or
even a chapter (cause/effect, comparison/ contrast,
problem/solution and description). The student has no single,
obvious framework to help him/her organize and relate the
information in the text. Thus, students must rely on their own
background knowledge of the content. However, the topic is likely to
be an unfamiliar one (Beck & McKeown, 1991 ).
Another reason students have difficulty comprehending textbooks
is that they have had very little instruction on how to do it
(Armbruster, 1991 ).

In one research project, 100 hours of literacy

periods in second and sixth grade classes were observed. Not a
single instance occurred during which teachers modeled strategies
for reading expository text (Beck & McKeown, 1991 ).
Textbooks are often criticized by researchers for containing too
many concepts and these concepts do not relate to instructional
goals in a clear manner (McGowan & Guzzetti, 1991 ). The writers of
expository texts apparently assume that students possess a
considerable amount of background knowledge and these writers do a
poor job of explaining events and their relationships (Beck &
McKeown, 1991 ).
While the publisher's intent is to produce textbooks that are
written at the grade level of the intended reader, these textbooks
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are often written above that grade level and contain difficult,
undefined vocabulary (Beck & McKeown, 1991 ). Furthermore, most
classrooms include students who read as much as two grade levels
above and below that grade level. Other estimates show this range
to be two to three grade levels above and below students' actual
grade placement (McGowan & Guzzetti, 1991 ). Textbooks do nothing
to compensate for different reading levels of students (Holmes &
Anmon, 1985).
In their study, Downey and Levstik, {1988) found that another
drawback to content area textbooks is their lack of appeal. They
expose children to many things in a general way but provide little in
the way of in depth study. History textbooks are often poorly
written and treat major topics of the United States and world
history "superficially".
Moss, (1991) reinforced Downey and Levstik's study by stating
that textbooks can be dull and boring because most of them avoid
controversy.
Sesow and Sorensen ( 19 8 7) found that textbooks continue to be
the main source of curriculum in the content areas and they feel that
this is not likely to change in the near future.

Despite the

aforementioned shortcomings, texts make up the framework for
instruction in 7 5 to 90% of American classrooms (Moss, 1991 ).
Publishers of some contemporary textbooks have incorporated
literature into their social studies series.

Their ability to do this

effectively, however, is limited because of cost and space
restrictions (Davis & Palmer, 1 992).
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Rationale for Using Tradebooks

Several researchers suggested that an effective way to deal with
the shortcomings of textbooks and students' difficulties with them
is to incorporate children's literature into the social studies
curriculum.

Children's literature can offer a richness and depth

that is often missing in textbooks and there are countless high
quality books from which to choose (Armbruster, 1991 ).
McGowan and Guzzetti ( 1991) believe that use of tradebooks with
social studies textbooks has instructional utility that promotes the
students' understanding of concepts.

In this way, the textbook

becomes what it should be - - a reference book (Alfonso, 1987).
Several researchers observed that the high interest value of
trade books can help to motivate children to learn the content as
well as to read. Tradebooks are usually more intriguing and
enjoyable than textbooks which can be "dull and disjointed"
(McGowan & Guzzetti, 1991; Armbruster, 1991 ).
By using historical fiction and biographies, readers can be
brought closer to history. Students can move beyond just learning.
the facts. They can experience all the emotions of persons who lived
before us (Johnson & Ebert, 1992).
According to Cullinan (1989), by using trade books in conjunction
with content area textbooks, the teacher can make information more
exciting to children. This, she says, makes the difference between a
passive reader and an active, lifelong learner.
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Moss (1991) states, "By using nonfiction trade books
concomitantly with textbooks, teachers can provide children with
meaningful encounters with print in a multiplicity of materials."
Brozo and Tomlinson (1986) state that children 1 s reading
comprehension has been shown to be greater with high interest
materials like literature because it is motivating and maintains
their interest. Kobrin (1988) states that nonfiction tradebooks have
both visual and content appeal.
While textbooks systematically introduce concepts and provide a
framework for teaching students many facts and generalizations,
Moss ( 1991) believes that information in tradebooks is arranged
more logically and coherently than it is in content area textbooks.
Moss ( 1 9 91) believes " ... unlike textbooks which are often 1 baskets of
facts,• nonfiction tradebooks usually contain coherently organized
content. 11 According to Levstik (1983), children will more likely
understand what is expressed in narrative form and from that
develop an interest in further study.
Students are better able to assimilate textual information from
stories written in narrative form (Brozo & Tomlinson, 1986). Brozo
and Tomlinson (1986) state that, "Unfortunately, the narrative
element - that is, the stories that lie within all human interactions
- is usually omitted from textbooks. 11 It is the view of Galda ( 1991)
that even in today's technological world we seem to make sense of it
through stories.

11

Throughout the history of human civilization we

have sought to make sense of our world by telling stories" (Galda,
1991 ).
}
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Historic events and people can be more meaningful to students
by using children's literature.

Using student participation and

firsthand experiences are more practical ways of teaching social
studies than the traditional teacher centered, lecture and discussion
approaches often common with textbook use (Davis & Palmer, 1992).
According to Schug, Todd and Beery (1984), using tradebooks to
teach social studies can make historic events and people more
meaningful to students.
Lehman and Hayes (1985) believe that children can relate to
characters in literature whether they are real or created. They also
state that students can begin to appreciate the fact that events are
interpreted in various ways and by comparing these different
viewpoints the students will be better informed.

According to

Levstik (1990), "In literature, readers encounter the human capacity
for both good and evil in a framework that generally invites them to
sympathize with, or at least understand, the protagonist's point of
view."
Beck and McKeown ( 1 9 91 ) report that students can develop a
better understanding of a topic by using tradebooks "whether it be
the causes and consequences of events in history or the relationship
of weather patterns to life in a geographic region".
By supplementing the social studies curriculum with trade books,
teachers can more readily individualize the content area instruction.
Materials that more closely match the students' reading abilities
can be chosen (Moss, 1991 ).
A social studies program that includes literature based materials
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adds flexibility to the curriculum and helps to accommodate the
different ability levels of students (Davis

& Palmer, 1992).

According to Armbruster (1991 ), using tradebooks may be the best
means to provide for the different abilities of the students.
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A

variety of trade books ensures that more able readers will be
challenged, while less able readers will still be able to find reading
materials appropriate for their levels" (Armbruster, 1991 ).
The notion of a more holistic approach to learning, instead of
compartmentalized subject areas, is influencing classroom
instruction and organization today (Martinez & Nash, 1990).
Tradebooks are a valuable instructional resource to use across the
curriculum and are an asset to integrating content area instruction.
Finally, this writer believes that our goal in education should be
to create and nurture a lifelong love of learning and reading.
introducing

By

and teaching content material using literature, children

can see that learning can be interesting, exciting and fun.

How to Select and Use Tradebooks

There are numerous high quality tradebooks available from which
to choose (Armbruster, 1991 ). Teachers can take advantage of
several resources in order to help them research the appropriate
tradebooks to use during a unit. The school media specialist or
children's specialist in the local public library can match tradebook
and teaching topics with accuracy (McGowan & Guzzetti, 1991 ). In
addition to the aforementioned resources, information about quality
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tradebooks can be gotten from publications. For example, Social
Education , the journal of the National Council for the Social Studies
Publishers "Notable Children's Tradebooks in the Field of Social
Studies" comes out with a list of quality books every April.
While not confined to social studies, every October The Reading
Teacher contains "Children's Choices" which features quality works
that could be used in the social studies area. Another resource,
written for the purpose of teaching history with the use of
literature is Literature Based Social Studies Books and Activities to
Enrich the K - 5 Curriculum (Laughlin & Kardaleff, 1991 ).
According to Alphonso (1987), some questions that should be
considered when choosing children's literature for the social studies
curriculum are:
1 . What available books will aid in teaching the whole
curriculum?
2. How well do these books teach the concepts that are related
to the content of the curriculum?
3. How could a teacher use these books to replace or
supplement the textbook?
Brozo and Tomlinson (1986) also identify some steps that should
be taken when using children's literature in content classrooms.
They believe that the concepts to be taught need to be identified
first then the appropriate tradebooks to teach those concepts should
be chosen. The next two steps they suggest are to teach the
concepts and then follow up with worthwhile activities.
Davis and Palmer (1992) have a plan that is much the same but

15

further suggest that students read the social studies text selection
that addresses the stated objectives. They also add that teachers
should assess the effectiveness of the instruction as a final step.
Although students should have freedom in book choice, they must
meet specific requirements and instructional time should be
carefully planned and structured.

Instructional objectives must be

clearly specified and planning should include the length of time the
unit will take and the requirements each student must meet
(Johnson & Ebert, 1992).
The selected tradebooks should also include a wide range of
reading abilities.

The teacher could also provide reading aids for

students who may have difficulty such as audio tapes, story
summaries, and reading guides. Time at the beginning of the unit
needs to be taken to build adequate background knowledge. The
teacher might also choose a read aloud book with a related theme for
use during the unit (McGowan & Guzzetti, 1991 ).
Johnson and Ebert (1992) believe that after all the books have
been selected for a unit the classroom should be organized to create
an inviting atmosphere.

For example books placed conspicuously

around the room and a decorated bulletin board are possible ways to
accomplish this.
Students need to have adequate opportunities to organize the data
and to discuss their investigations and information found.

This can

be accomplished with activities ranging from construction of time
lines to role playing (Levstik, 1983).
There are a myriad of productive activities that can be derived

16

from tradebooks. However, these books lack stated behavioral
objectives, lesson plans, and a teacher's guide. Therefore, a teacher
must be resourceful and ingenious in planning for meaningful usage
of tradebooks in the social studies curriculum (McGowan & Guzzetti,
1991).

Summary

This review of literature listed some of the limitations of
textbooks and the difficulties students have using them.

It is the

belief of some researchers that an important point in the maturation
of young readers occurs when they first encounter content
textbooks.

For many students this leads to their first difficulties in

reading (Brozo & Tomlinson, 1986).
This rationale for using children's literature to enhance a social
studies curriculum was explored as were some ideas on how to
select and use tradebooks. Researchers believe that some of the
variables in reading such as interest, attitude, and motivation can be
enhanced with the use of tradebooks in the content area.
It was stated that while there are numerous ways that these
tradebooks may be used, in order for learning objectives to be met,
the teacher must be thoughtful in the planning and use of these
materials.
According to McGowan and Guzzetti ( 1991 ), many social studies
educators, particularly at the elementary level, are increasingly
acknowledging the utility of the use of tradebooks.

Unfortunately to
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date, there is little research showing the most effective ways to
use tradebooks in the content areas (McGowan & Sutton, 1988; Brozo
& Tomlinson, 1986).
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CHAPTER 3
Procedures of the Project

Introduction
Three social studies units integrating literature were developed
for use in the third grade curriculum in the Yakima School District in
Yakima, Washington. The units were designed to correlate with the
current course outcomes for social studies for the third grade. They
were also meant to cover a broad range of interests and to appeal to
the students. The rationale for selection of unit topics, the types of
activities used, how literature integration was managed and the
management procedures used to develop the social studies units are
presented in this chapter.
Selection of the Units
The social studies units were developed using subjects that
would interest the students and that would directly relate to the
stated student learning objectives for the third grade or could be
correlated to those stated learning objectives.

Social studies

instruction seems to be moving from rote learning and basic skills
toward conceptual understanding, reflection and integration
(McGowan & Guzzetti, 1991 ). While these units were specific in
nature, they could easily be expanded to fit individual needs of
students or curriculum. They could also be integrated into other
areas of the curriculum. The three units were: Women in History,
North American Indians, and Communities.
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Activities

Each unit included various types of activities. These activities
were designed to include students' speaking, writing, reading, and
thinking skills.

At the beginning of each unit were some bulletin

board ideas to help create an inviting classroom atmosphere that
would increase student interest prior to the unit.
The activities themselves were meant to get students actively
involved in the literature and learning the concepts.

These

activities were intended for group work as well as individual work.
Each unit ended with evaluation activities. These were designed
to help the teacher evaluate each student's success and mastery of
the concepts as well as to help the students interpret and
personalize the information learned.

Management Procedures

The planning of this project began with the selection of the three
unit topics. These topics: Women in History, North American Indians,
and Communities were chosen for their relevance to the curriculum
and for their interest to students. The availability of trade books
relating to the unit topics was also taken into consideration as was
the ability for the teacher to make some common connections across
each unit.
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Evaluation of each unit was done primarily using anecdotal
records compiled by the teacher during the course of each unit and
the evaluation activities. Students also were asked to keep a log of
the books read along with some notations about how they felt about
each book.
The actual integration of trade books occurred in several ways.
Students were read to every day from a read aloud selected by the
teacher which related to the unit topic. Discussion between the
class and teacher followed each reading.

Another way in which the

literature was included was for students who were interested in a
particular area or topic to be formed into literature groups. These
groups met together daily and with the teacher twice a week for
discussion and direction.

When their reading was completed, a

group activity followed.

Individual students choosing a topic or

person of interest and relevance to the unit topic was also a way
that literature was integrated. Each student chose a book to read
independently then was instructed to do a particular activity
pertinent to that book. These students met with the teacher on a
weekly basis or as needed.
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CHAPTER 4
The Project

Description

of the Project

The purpose of the project was to develop three social studies
units integrating literature for use in a third grade classroom.
These three units were designed to correlate with the stated
student learning objectives for third grade social studies in the
Yakima School District.

Unit titles were Women in History, North

American Indians, and Communities.
The units were divided up into four sections. These were: 1)
concepts, 2) bulletin board activities to stimulate interest, 3)
series of activities for teaching these concepts, 4)

a

a series of

activities for evaluation of how successful the unit was in teaching
the concepts. Included at the end of each unit was an annotated
bibliography of appropriate trade books that could be used
throughout the unit.
For each unit, the concepts to be taught were identified and
listed.

Ideas for bulletin boards were also listed to help build

student interest and motivation prior to and during the unit.
Activities to teach these concepts were then presented.

Evaluation

activities were then listed to help the teacher measure the students'
success during the unit.
Because the social studies learning objectives for third grade in
the Yakima School District are limited in scope and not inclusive of
all three of the actual units, many of the assignments used were
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written to correlate these units and the course objectives. The
activities utilized math and language arts learning objectives for
the third grade in the Yakima School District.
Each unit was designed to take approximately two to three
weeks. However, the amount of time spent on each unit would
depend on the goals, objectives, and the number of activities
included.

The intent of this writer was not for all of the activities

described in each unit to be used, but for the teacher to select the
ones that fit the needs and the literature that was selected for use
during the unit.
Many activities in the ~hree units utilize small groups of
students to a great extent. This enables the students to share
creative ideas, art supplies, books, and equipment.

It also allows

the teacher to cover more material by having each group do a more in
depth study in a particular area and report back to the entire class
about what was learned.
An attempt was made to use as many different modalities as
possible in the activities for each unit.

Activities included the use

of visual, auditory, and kinesthetic modes.
During each unit the involvement of as many parents, relatives,
staff, and community members as possible would help to make each
unit more successful as well as take advantage of valuable and
useful resources.
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Selecting Appropriate Trade Books

Teachers should use the many resources available to them for the
selection of literature.

The school's media specialist is a good

person with whom to start. Some other ways to find useful books
are the "Notable Children's Tradebooks in the Field of Social Studies"
published in the Social Education Journal every April and "Children's
Choices" published in the Reading Teacher every October which
features quality works that could be used in the social studies area.
Some things that should be considered when choosing appropriate
tradebooks are:
1. Select books with a variety of reading levels including one
or two for read alouds just prior to and during the unit.
2. Select books about the subjects from different time
periods and different cultures.
3. Select books about people who are famous for a variety of
reasons.
4. Choose books that have intellectual and emotional appeal.
5. Choose books by authors who are varied in culture and
viewpoints.

Following are the units developed for this project. At the end of
each unit is an annotated bibliography of the books selected to
integrate into the unit. These bibliographies and units can be
expanded as desired by the teacher.

THREE UNITS
INCORPORATING THE USE OF TRADEBOOKS
IN THE THIRD GRADE
SOCIAL STUDIES CURRICULUM

WOMEN IN HISTORY
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WOMEN IN HISTORY
Concepts
1. The roles of women have changed over time - marriage, parenting,
roles in government, and careers.
2. Women, as well as men, serve as positive role models throughout
history.
3. Gender bias is still seen in our country today and women
throughout history had to overcome it.

Activities
Bulletin Board Ideas:

1 . Section off a bulletin board into categories that highlight
different roles and occupations of women.

Have students bring

newspaper and magazine articles and pictures about notable women.
Include local community leaders as well as national and
international leaders.

Students can share the information then post

it on the bulletin board.

2. Have students make a collage of pictures cut from magazines and
drawings that depict the life of a famous woman. On top of this,
glue a silhouette of that famous woman.
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Unit Activities:

1. Write a cinquain poem about the woman whom students studied.
A cinquain is a five line poem about a subject. Line 1 - the title ( one
word),

line 2 - description of the title (2 words), line 3 -

expression of action (3 words), line 4 - expression of action ( 4
words), line 5 - a synonym for title (one word). The cinquains can be
written on a silhouette of that famous woman.

2. Mapping: Have students who are studying such women as Amelia
Earhart, Nelly Bly, Harriet Tubman, Laura Ingalls Wilder, and
Sacajawea map the routes they took during their respective travels.
This would be a group activity that would be done using a large
world map. The routes could be indicated with markers or yarn and
if applicable, the mode of transportation could be indicated with
cards.

3. Travel Diary: Have students assume the role of the famous
woman they happen to be studying and write a journal about their
travels.

4. Graphing: Students studying women athletes could choose one
woman's Olympic event to research. Using resource books, such as

The Complete Book of the Olympia , and encyclopedias, students
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track that event through the years. Students then record this
information on a variety of graphs such as bar, pie, and line.

5. Students who are studying women astronauts can write letters to
the U.S. Space and Rocket Center requesting information about their
space program.
U. S. Space Camp
U. S. Space and Rocket Center
One Tranquility Base
Huntsville, Alabama
35807
6. To make connections when studying women who were involved in
the medical field invite a woman doctor to the class and discuss
such things as: 1) Have they encountered any prejudice or rejection
because they are female? 2) Do they feel that they have to be better
than their male counterparts?

3) Do some specialties discriminate

against women?

7. While studying women in the medical field invite speakers to the
class (including women) who can give presentations on nutrition,
exercise, dental hygiene etc.

8. Read about Helen Keller's life and her teacher, Ann Sullivan.
Divide students into groups to highlight certain events in a chapter.
Have each group do a Reader's Theatre from the script in that
chapter.
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9. After reading about Helen Keller, have students make a message
with braille. Using a piece of styrofoam about 11 " by 11 " have
students create their message using the braille alphabet by putting
straight pins with round tops into the styrofoam. Students can then
trade messages with each other and see if they can decode them.

10. Some famous women worked hard for equality for blacks,
minorities and women. Have students brainstorm some other
students in their school who might have a hard time being accepted.
Let them role play some ways of treating these people more fairly.

11. Have students imagine they are African Americans living in the
South in 1955. Post some of the "rules" they were expected to obey.
1) Sit at the back of the bus, 2) Drink from a blacks only drinking
fountain, 3) You can only live in certain sections of the city, 4) You
must attend a blacks only school ( overcrowded, poorly maintained,
inferior materials and books).
Students write a "letter to the editor" about how they have been
poorly treated and what they think should be done about it.

Evaluation Activities:

1 . Throughout the unit, have students collect some famous quotes by
women.

Each student will select one and tell the class in their own

words what it means.
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2. Students choose a woman of interest to them and write a front
page news story about her. This newspaper article should answer
the questions who, what, when, where, and why.

3. Students create an epitaph for a famous woman who is deceased.
This should include name, date of birth and death, and factual and
interesting information about that woman.

4. Students draw a Mt. Rushmore for their four favorite women
studied during the entire unit. Have them write a short paragraph
about why they chose the women they did.
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ANNOTATED BIBLIOGRAPHY
WOMEN IN HISTORY

1. Adler, D. A. (1991) A Picture Book of Eleanor Roosevelt. New
York: Holiday House.
This picture book has wonderful illustrations by Robert Casilla.
The book includes a brief account of the life of Eleanor Roosevelt.
(The print is large and clear; Some of the vocabulary may be
difficult for primary students).
2. Blacknall, C. (1984) Sally Ride: America's First Woman in Space.
Minneapolis: Dillon Press, Inc.
This biography is about Sally Ride who became the first American
woman in space in 1983. The book tells about her childhood and
experiences that led her to become an astronaut. (Independent
reading for third or fourth graders; good photographs).
3. Blair, G. ( 1981) Laura Ingalls Wilder. New York: G. P. Putnam's
Sons.
This is a brief biography about the author of the Little House on
the Prairie books and her life on the frontier during the late 1 9th
century. (Very large easy to read print; independent reading for
second and third graders).
4. Blassingame, W. (1967) Eleanor Roosevelt. New York: G. P.
Putnam's Sons.
This is a See and Read Beginning to Read Biography which is a
brief and simplified version of the life of Eleanor Roosevelt. The
travel and work she did for her husband, the poor people of America
and minorities is emphasized. (Large clear print with simple words.
A list of vocabulary words is in the back of the book).
5. Carruth, E. K. (1977) She Wanted to Read: The Story of Mary
McLeod Bethune. Nashville: Abingdon.
This biography is about the tireless work of Mary McLeod Bethune
who worked for education opportunities for blacks. (Larger print;
independent reading for third grade).
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6. Chadwick, R. ( 1987) Ann Morrow Lindbergh: Pilot and Poet.
Minneapolis: Lerner Publications Company.
This biography is about the life of the wife of pilot Charles
Lindbergh. It tells of her childhood, her life as a poet, essayist and
pilot who flew with her husband around the world. The book has
many photographs. (A good read aloud for third grade or independent
reading for a more advanced reader).
7. Coerr, E. (1976) Jane Goodall. New York: G. P. Putnam's Sons.
This biography of Jane Goodall begins with her childhood love of
wildlife that eventually led her into the African bush to study
chimpanzees and later become a world famous ethologist. (Very
large easy to read text; independent reading by second and third
graders).
8. Coerr, E. (1977) Sadako and the Thousand Paper Cranes. New
York: Dell Publishing.
This is a touching story based on the true story of a little
Japanese girl who became sick and eventually died as a result of the
atom bomb being dropped on Hiroshima during World War II. Her
courage throughout her illness made her a heroine to the children in
Japan. (Fairly easy reading; independent reading for a third grader;
also a good read aloud).
9. Colver, A. (1961) Florence Nightingale: War Nurse. Champaign:
The Garrard Press.
This biography is A Discovery Book about Florence Nightingale
from the time of her childhood through her later years when she
started the Nightingale School. (Large, easy to read print; the book
is divided into chapters which could be independently read by second
and third graders).
10. Davidson, M. R. (1966) Dolly Madison. Champaign: Garrard
Publishing Company.
This is A Discovery Book about the life of Dolly Madison, the
wife of President James Madison. It begins with her life as a small
child and continues into her later years after the death of her
husband. (Fairly large print and simple vocabulary; this chapter book
could be read independently by a second or third grader).
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11 . Faber, D. ( 1 985) Eleanor Roosevelt: First Lady of the World.
New York: Viking Kestral.
This book is a biography about Eleanor Roosevelt. It emphasizes
her early years and her political influence which lead America to
love and respect her. (Text appropriate for second through fourth
graders).
12. Fisher, A. (1970) Jeanne D'Arc. New York: Thomas Y. Crowell
Company.
This is the story of a young French girl who lead her country in
battle against the British. She was eventually captured by the
enemy and met with a tragic fate. Yet she helped to free her
country. (Fairly large print; independent reading for a good third
grade reader or a good read aloud).
13. Fox, M. V. (1981) Jane Goodall: Living Chimp Style. Minneapolis:
Dillon Press, Inc.,
This is a biography about the famous ethologist, Jane Goodall,
beginning in her childhood and continuing through the work she did in
Africa. (Large, easy to read print; independent reading for third
graders).
14. Fritz, J. (1983) The Double Life of Pocahontas. New York: G. P.
Putnam's Sons.
This is the story of the great American Indian princess,
Pocahontas and how her life changed with the coming of Captain
John Smith and other settlers to the Chesapeake Bay area. Some of
the information is based on the actual journals written by Smith.
(Small print; possibly a good read aloud; some sections not suitable
for younger children).
15. Giblin, J. C. ( 1992) Edith Wilson: the Woman Who Ran the United
States. New York: Viking Press.
This is a Women of Our Time book in which Giblin tells about the
life of Edith Wilson from a child until her death. The information is
factual and interesting and the author succeeds in getting the reader
to question whether or not Mrs. Wilson was helping to run the
country during her husband's illness or was she simply helping him
with his work. (Smaller print with use of larger vocabulary and
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concepts; a good read aloud for third grade).
16. Greene, C. (1982) Sandra Day O'Connor: First Woman on the
Supreme Court. Chicago: Children's Press.
This is a brief biography about the life of Sandra Day O'Connor
beginning in her childhood and through the events that led her to
become the first woman on the Supreme Court. (Very large, easy to
read print suitable for second and third grade readers).
17. Greenfield, E. (1973) Rosa Parks. New York: Thomas Y. Crowell.
This brief biography is about the famous black woman, Rosa
Parks, who is sometimes called the Mother of the Civil Rights
Movement due to her part that led up to the Montgomery bus boycott.
(large, easy to read print suitable for independent reading for third
grade).
18. Hays, W. P. (1973) Little Yellow Fur. New York: Coward,
Mccann & Geoghegan, Inc.
This is a true story based on Wilma Pitchford Hays' own childhood
in South Dakota. Susanna and her parents were homesteaders on the
free public land near the Rosebud Indian Reservation. The Indians
often rode by and would stop to admire Susanna's blond hair. her
parents worried that one day the Indians might take Susanna away to
live with them. But she knew the Indians were her friends. (Large
clear type with simple vocabulary; appropriate for second and third
grade).
19. Hickok, L.A. (1958) The Story of Helen Keller. New York:
Scholastic Inc.
This is the story of Helen Keller, who lived in a dark and silent
world and could not speak. Then one day a young woman, Ann
Sullivan, comes into her world and succeeds in teaching her to read,
to write and to have a full life. (Fairly small print appropriate for a
good third grade reader; a few black and white drawings).
20. Howe, J. (1987) Carol Burnett: The Sound of Laughter. New
York: Viking Kestral.
This is a biography of Broadway and film star and television
comedienne, Carol Burnett. The book emphasizes her early years
living with alcoholic parents. (A read aloud book for third grade).
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21. Johnston, J. (1973) They Led the Way. New York: Scholastic Inc.
This book is a compilation of short biographies of fourteen
famous women. It includes chapters about: On Trial for Thinking for
Herself; Anne Hutchinson ( 1 591-1643),First Poet in Colonial
America; Anne Bradstreet (1612 - 1672), Mayor of Her Own Town;
Lady Deborah Moody (1600 - 1660),Honored by General Washington;
Phillis Wheatley (1753 - 1784), Independence Day for Women Too;
Abigail Adams ( 1 7 44 - 181 8 ), She Started the First College for
Women; Emma Willard (1787 - 1870), She Argued With a King;
Ernestine Rose (1810 - 1892), Into Med School by Student Vote;
Elizabeth Blackwell ( 1 821 - 1910), Declaration Against Injustices
to Women; Elizabeth Cady Stanton ( 181 5 - 1 902), She Helped
Abolish Slavery; Harriet Beecher Stowe ( 1811 - 1 8 9 6), A One
Woman, Mobile Army Hospital; Clara Barton (1821 - 1912), First
Woman to Run for President; Victoria Woodhull (1838 - 1927), One
Woman's Race Against Time; Nellie Bly (1867 - 1922), Women Win
the Right to Vote; Carrie Chapman Catt (1859 - 1947). (Fairly easy
reading; short chapters that could be read by third graders; good for
additional information when researching a woman in history).
22. Martin, P. M. (1967) Dolley Madison. New York: G. P. Putnam's
Sons.
This is A See and Read Beginning to Read Biography about the life
of Dolley Madison. The book is divided into chapters and begins with
Dolley's life as a small child through her later years. (An easy to
read book with a list of vocabulary words in the back; could be read
independently by a second or third grader).
23. McGovern, A. (1965) Runaway Slave: The Story of Harriet
Tubman. New York: The Four Winds Press.
This book is about the life of slave Harriet Tubman and her dream
of someday being free. It tells of her early childhood, her flight to
freedom and her work to help other slaves do the same through the
Underground Railroad. (Easy reading suitable for third graders to
read independently).
24. McGovern, A. ( 1978) True Adventures of Eugenie Clark: Shark
Lady. New York: Four Winds Press.
This is a biography of the ichthyologist, Eugenie Clark. The book
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tells how her interest began when she was a child and continues
even today. (A good read aloud or independent reading for a good
third grade reader; divided into chapters with a personal note to the
reader from Eugenie Clark at the end of the book).
25. Place, M. T. (1967) Marcus and Narcissa Whitman: Oregon
Pioneers. Champaign: Garrard Publishing Company.
This biography is a Discovery Book about the life of missionaries
Marcus and Narcissa Whitman. The story begins with their childhood
and continues on through their marriage and work as missionaries in
Oregon. (Large print appropriate for independent reading for third
graders; the book is divided into chapters).
26. Poole, G. (1984) Mary Lou Retton. Modern Publishing.
This unauthorized biography about the Olympic Medalist from
West Virginia tells about the time leading up to and including the
spectacular performance that earned her a gold medal in the XXIII
Olympics. (A book to read aloud to third graders or for more
advanced readers).
27. Roop, P. & Roop, C. (1985) Keep the Lights Burning Abbie.
Minneapolis: Carolrhoda Books.
This is the story of Abbie Burgess who lived with her family off
the coast of Maine. In 1853, when a storm delayed the return to the
island of her father, the lighthouse keeper, Abbie had to keep the
light burning by herself. (Large, clear print with simple vocabulary
and short sentences; nice watercolor illustrations).
28. Rose, M. C. (1960) Clara Barton: Soldier of Mercy. Champaign:
The Garrard Press.
This is A Discovery Book about the life of Clara Barton from her
early childhood through her years nursing wounded soldiers in the
Civil War. The book also emphasizes her effort to begin the first
American Red Cross in the United States. (Large, clear print with
simple vocabulary).
29. Voight, V. F.
This is a See
Shoshone Indian
Rocky Mountains

(1967) Sacajawea. New York: G. P. Putnam's Sons.
and Read Beginning to Read Biography about the
princess who led the first white men across the
to the Pacific Ocean. The book tells about her
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childhood and her important role in the history of American
exploration. (Easy reading for second and third graders with a
vocabulary list in the back of the book).
30. Wilkie, K. E. (1966) Maria Mitchell, Stargazer. Champaign:
Garrard Publishing Company.
This is A Discovery Book about the life of astronomer and
educator, Maria Mitchell. The story begins with her childhood and
continues on to when she discovered a comet and through her later
life teaching at Vassar women's college. (Large print with fairly
easy words; could be read independently by most third graders).

NORTH AMERICAN INDIANS
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NORTH AMERICAN INDIANS

Concepts
1. Not all Indian tribes are alike.
2. The ways the Indians lived, the clothes they wore, the food they
ate and the way they obtained it were influenced by where they lived
and the climate in that area.
3. The North American Indians contributed much in the way of food,
arts and crafts, legends and stories to the white man.

Activities
Bulletin Board Ideas:
1. On an enlarged map of North America, map out and label the six
major Indian cultural areas:

Far North, Northwest Coast, California

lntermountain, Southwest, Eastern Woodlands and Plains.

2. Cut a wrinkled brown paper bag into the shape of animal skins.
After pictographs have been discussed, have students write a
pictograph story on the "hide". Display these on a bulletin board.

Unit Activities:

1. Make an Indians of North America Book. As each region is studied,
write down what that tribe's clothing, food, housing and beliefs
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were. At the end of the unit compile all the pages and make the
book.

2. Many Indian legends are about why and how things came to be.
Legends can explain almost anything. Have students choose a topic
to explain or make one up and write their own legends about those
things.

Some possibilities are:

why leaves turn colors, why it is

dark at night, why we have winter, why cats can't talk, how the
turtle got its shell.

3. Invite the person who is the head of the Indian Education in your
school or any other American Indian to come to your class and make
some traditional Indian foods such as Indian fry bread.

4. Take a field trip to the Yakima Nation Indian Cultural Center.
Buster Road and Highway 97
Toppenish, Washington
Phone: 865-2800

5. Much of the poetry of Indians had to do with appreciation of
nature's beauty. Share some Indian poetry with the class. Have the
students write poems about nature around them and allow them to
share these poems orally with the class.

6. Invite special adults to a class potlatch. Serve some authentic
Indian foods. Each student can then sit around the "campfire" and tell
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the legend they wrote.

7. Plains Indians counted to ten in sign language. Teach the
students this sign language then do addition and subtraction math
problems with this sign language. Students can also pair up and do
some problems and answers using the sign language.

8. Indians of the Northwest Coast made totem poles from the
Douglas firs,

pines and giant redwoods. They were carved in designs

that represented a particular family and then were place outside
their home. Obtain empty fabric bolts and using markers,
construction paper, tagboard scraps and yarn students can design
their own totem poles.

9.

Some Indian tribes had pow-wows to discuss important

situations. They gathered around the fire with the Indian chief and
medicine men. Usually they discussed problems and would decide a
course of action.

Hold a class pow-wow to discuss some problem

such as playground behavior, late homework, poor spelling tests or
other pertinent problems.

Evaluation Activities:

1. In groups, students can take two North American Indian tribes and
compare how they are alike and how they are different. They should
be specific about such things as where the tribes lived, how they got
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food what kind of clothing they wore and what kind of housing they
had.

2. Have students make North American Indian A B C books. This
activity could also be an A B C book about a particular tribe.

3.

Using cardboard, construction paper, small sticks, and other

materials, have students make a model of an Indian village for a
particular tribe they have studied.
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ANNOTATED BIBLIOGRAPHY
NORTH AMERICAN INDIANS

1. Baker, B. (1962) Little Runner of the Longhouse. New York:
Harper & Row, Publishers, Inc.
This is an / Can Read book about the day in the life of an small
Indian boy. (Very easy to read and predictable; suitable for first to
second grade readers).
2. Bauer, H. (1963) California Indian Days. New York: Doubleday &
Company, Inc.
This is a non-fiction books describing California's Indian tribes
and some things about their culture. ( Text is appropriate for third
grade readers; maps, charts, drawings and photographs included).
3. Benchley, N. (1964) Red Fox and his Canoe. New York: Harper &
Row, Publishers, Inc.
This is an / Can Read Book about the adventures of an Indian boy
who gets his father to make him a bigger canoe only to attract most
of the forest animals. (Very easy to read; suitable for first to
second grade readers).
4. Beyer, D. E. (1989) Totem Pole Indians of the Northwest. New
York: Franklin Watts.
This non-fiction book describes the lifestyle and culture of the
totem pole Indians of North America. (Fairly large print suitable for
third grade readers; interesting photographs and drawings).
5. Bleeker, S. (1955) The Pueblo Indians: Farmers of the Rio Grande.
New York: William Morrow & Company.
This fiction book includes descriptions of Pueblo Indians' home
life, crafts, dances, ceremonies and what their life is like today.
(Text is suitable for third grade readers; simple drawings on many
of the pages).
6. Bleeker, S. (1951) The Sea Hunters: Indians of the Northwest
Coast. New York: William Morrow & Company.
This fiction book discusses the ways of obtaining food by fishing
and hunting of the Northwest Coast Indians as well as some of their
ceremonies and lifestyles. (Text is suitable for third grade readers;
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simple drawings on many of the pages).
7. DePaola, T. (1983) The Legend of the Bluebonnet. New York: G. P.
Putnam's Sons.
This is an old tale retold by Tomie DePaola about a small
Comanche Indian girl who's sacrifice brought the Bluebonnet flower
to Texas. (Illustrations are beautiful and the text is second to third
grade reading).
8. DePaola, T. (1988) The Legend of the Indian Paintbrush. New
York: G. P. Putnam's Sons.
This is a legend retold by Tomie DePaola about a young Indian boy
from the Great Plains who follows a vision of becoming an artist
for his people. Eventually he is able to bring the colors of the sunset
down to earth. (Beautiful illustrations and text appropriate for
second to third grade readers).
9. Erdoes, R. (1967) The Pueblo Indians. New York: Funk &
Wagnalls.
This is a non-fiction book about the customs, arts and crafts,
family lives and history of the Pueblo Indians. (Print not suitable
for third graders but a good resource book; pictures, photographs and
some maps).
10. Fletcher, S. E. (1954) The American Indian. New York: Grosset
& Dunlap.
This non-fiction book is full information about American Indians.
It includes many different tribes and describes life, customs, food
and clothing and shelter of each tribe. (Print not suitable for third
graders but would be an excellent reference book; interesting
drawings).
11. Goble, P. (1988) Her Seven Brothers . New York: Bradbury
Press.
This is a Cheyenne legend in which a girl and her seven brothers
become the big dipper. (Beautiful illustrations; because of more
difficult text this would be a good read aloud).
12. Goble, P.
Books.

(1988) lktomi and the Berries. New York: Orchard
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This is a story retold by Paul Goble about lktomi's efforts to pick
buffalo berries. It is a humorous story. (Large print suitable for
second to third grade readers; attractive illustrations).

13. Goble, P. (1988) lktomi and the Boulder. New York: Orchard
Books.
This is a story about a Plains Indian, lktomi, retold by Paul Goble.
lktomi tries to defeat a boulder with the assistance of some bats
which eventually explains why the Great Plains are covered with
small stones. (Large print suitable for second to third grade
readers; attractive illustrations).
14. Goble, P. (1990) lktomi and the Ducks. New York: Orchard
Books.
lktomi, the Plains Indian trickster, outwits some ducks but is
then outwitted by Coyote. (Large print suitable for second to third
grade readers; attractive illustrations).

15. Goble, P. (1983) Star Boy. New York: Bradbury Press.
This story retells an old Blackfoot Indian Legend about Star Boy
who gains the Sun's forgiveness for his mother's disobedience and is
given permission to return to the Sky World. (Fairly large print
appropriate for a good second grade reader or a third grade reader;
interesting illustrations).

16. Gorsline, M. & Gorsline, D. (1977) North American Indians. New
York: Random House.
This is a non-fiction book about the Indian tribes who lived in
North America when the first European settlers came. (Text is
suitable for a good third grade reader or a read aloud; interesting
illustrations).

17. Gregory, K. (1990) The Legend of Jimmy Spoon. New York:
Harcourt Brace Jovanovich, Publishers.
This is the story about a young white boy who lives among the
Shoshoni Indians during the early frontier days. While the story is
fiction, much of it is based on factual information. (Independent
reading for a good third grade reader or an excellent read aloud).
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18. Gridley, M. E. (1969) The Story of the Iroquois. New York: G. P.
Putnam's Sons.
This non-fiction book discusses what life was like in an Iroquois
village, children, beliefs, foods, hunting and fishing, customs,
legends, games and what their lives are like today. (Print suitable
for third grade readers or a good reference book; drawings on each
page).
19. Hood, F. (1970) Living in Navajo/and. New York: G. P. Putnam's
Sons.
This is a See and Read Beginning to Read book about an Indian
girl and her brother. In poetic language, the author describes their
lives and the lives of their family and friends. (Large print suitable
for second and third grade readers; Simple drawings on every page).
20. Kirk, R. & Turner, C. (1961) Our Indian Heritage. Chicago:
Follett Publishing Company.
This book tells about much of the intricate and much admired
handiwork of the American Indians and how it developed from the
simplest skills. (Independent reading for a good third grade reader
or read aloud; large, beautiful photographs).
21. Lyons, G. (1983) Pacific Coast Indians of North America. New
York: Julian Messner.
This is a non-fiction book theat discusses the culture and history
of many of the Pacific Coast Indians including Tlingit, Tsimshian,
Kwakiutl, and Salish. (Print is fairly large and could be read by a
good third grade reader this book is probably more useful as a
resource book; interesting photographs).
22. Martin, P. M. (1970) Indians: The First Americans. New York:
Parents' Magazine Press.
This is a Stepping Stone Book that describes the Indians of the
desert, the plains and the west. It also explains about reservations
and goes on to discuss some tribes such as Havasupai and Navajo.
The book describes all of this in an easy to follow format. (Fairly
large print appropriate for third graders; drawings).
23. McDermott, G. (1974) Arrow to the Sun. New York: Viking
Penguin, Inc.
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This story is an adaptation of the Pueblo Indian legend which
explains how the spirit of the Lord of the sun was brought to the
world of men. (Suitable for a good third grade reader or good read
aloud; attractive illustrations).
24. McGovern, A. (1972) If You Lived With the Sioux Indians. New
York: Four Winds Press.
This book is non-fiction and describes the daily life of the Sioux
Indians including clothing, food, games, and customs both before and
after the coming of the white man. (Text suitable for a strong third
grade reader or an excellent reference book; drawings).

25. Miles, M. (1971) Annie and the Old One. Boston: Little, Brown
and Company.
This is a touching story about a Navajo Indian girl who has
trouble dealing with the impending death of her grandmother.
(Appropriate text for third grade readers; attractive illustrations).
26. Monjo, F. (1968) Indian Summer. New York: Harper & Row,
Publishers.
This is a suspense packed story about a family of Kentucky
frontier people who are being attacked by Cherokees or Shawnees in
about 1780. They are able to save themselves and are forced to leave
their cabin and retreat to a nearby fort. The book is an I Can Read
history book. (Text is suitable for second and third grade readers;
interesting black ink illustrations).
27. Morris, L. (1963) American Indian as Farmer. Chicago: Melmont
Publishers.
This book is non-fiction and describes the farming techniques of
several tribes of American Indians. (Print is appropriate for third
grade readers; interesting drawings).
28. Paul, F. L. (1976) Kahtahah. Anchorage: Alaska Northwest
Publishing Company.
The experiences of a real person are drawn on to recreate the life
of a Tlingit Indian girl who lives in the nineteenth century. (Text
too difficult for third grade readers but this would be an excellent
reference book about the customs and habits of the Tlingit Indians;
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drawings on each page).
29. Payne, E. (1965) Meet the North American Indians. New York:
Random House.
This non-fiction book describes the culture of several different
American Indian tribes including the Makah, Hopi, Creek, Penobscot
and the Mandan. (Very large print suitable for second and third grade
readers; large drawings).
30. Rachlis, E. ( 1960) Indians of the Plains. New York: Golden
Press.
This is an non-fiction book about the North American Indians of
the Great Plains from the time settlers first began to arrive up to
Custer's last stand. (Text not suitable for students to read but
would be a good resource book; interesting pictures and
photographs).
31. Reit, S. (1971) Child of The Navajos .
Company.
This is a non-fiction story about a young
his life on a Navajo Indian Reservation. The
language, crafts, games and housing. (Text
grade readers; interesting photographs).

New York: Dodd, Mead &
Navajo Indian boy and
book describes school,
appropriate for third

32. Russell, D. (1962) Sioux Buffalo Hunters. Chicago: Britannica
Books.
This is an excellent non-fiction book which describes the lives of
Sioux Indians from games the children played to buffalo hunting.
(Independent reading for a third grade reader; large photographs
from an educational motion picture, "Indian Family of Long Ago").
33. Showers, P. (1969) Indian Festivals. New York: Thomas Y.
Crowell Company.
This is a book about the many festivals and celebrations of
different tribes of North American Indians. Included in the book are
the dances and costumes for each celebration. (Large print suitable
for second and third grade readers; illustrations).
34. Wood, N. (1972) Hollering Sun. New York: Simon and Schuster.
This book is full of thoughts of the Taos Indians in the form of
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poems, aphorisms, legends and sayings. ( Text not suitable for third
grade independent reading however, there are some wonderful,
thought inspiring writings that would make for good activities;
large photographs).
35. Worthylake, M. M. (1962) Nika 11/ahee (My Homeland). Chicago:
Melmont Publishers, Incorporated.
This is a fiction book which describes the typical northwest
Indian village of today as seen through the eyes of a little girl who
lives there. It is nicely divided into categories of houses, food,
clothing and stories. (Fairly large print suitable for third grade
readers; illustrations are large drawings).

COMMUNITIES
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COMMUNITIES

Concepts
1 . There are many different kinds of communities.
2. A community is a place where people live and work together.
3. Communities serve many purposes.
4. The Yakima Valley is composed of many communities.

Activities
Bulletin Board Activities:
1. Set up a bulletin board showing the hierarchy of Yakima's
government. Using photos when possible, show the mayor, and city
.
council members. The rest of the city officials could also be
included.

2. Do a pre-unit activity to post on a bulletin board. On chart paper
write "What we know", What we want to know", and "What we
learned". After the unit is completed the last portion "What we
learned" will be filled in.

3. Students can put together a bulletin board showing the natural
resources of the Yakima Valley. They can draw and color large
pictures to illustrate this.
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Activities:
1. Have students study some of the important people that helped
make Yakima what it is today. They could report to the class on that
person.

2. Follow the history of the apple coming to the Yakima Valley from
1826 when the first seed came to Washington.

3. Write down some of the important events that took place during
the forming of the city of Yakima. Make a time line from these
events.

4. After reading some of the poems from Robert Froman's Street
Poems have students write a poem about Yakima in the shape of
something as is done in Froman's book.

5. Read Rain Forest Secrets by Arthur Dorros to the class and
compare and contrast the community of a rain forest to the
community of Yakima.

6. Have students read Toby in the Country, Toby in the City by
Maxine Zohn Bozzo. Have students compare and contrast city life to
country life.

7. Because the packing and shipping of fruit is an important part of
the Yakima Valley, arrange a field trip to a local fruit warehouse.
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After the class returns mark the areas on a world map where the
fruit is shipped.

8. Visit a farm or an orchard.

9. Show students some of the different fruit labels from the Yakima
Valley.

Have students design and draw their own label.

10. On a large piece of cardboard or thick posterboard, have
students create a relief map of the Yakima Valley Region. They can
begin by marking the places they know, then the rivers. Paper mache
or play dough can be used to create hills and mountains.

11 . Have students discuss and write a list of what qualities a good
Yakima citizen possesses.

12. Have students write a letter to the city council requesting
information about the community of Yakima.

13. Attend a city council meeting as a field trip. These meetings
are held every Tuesday at 2:00.

Evaluation Activities:

1 . Students can organize and analyze the information learned by
creating a travel brochure of the Yakima Valley. Show some sample

so
ones to give them an idea of what kinds of things might be included.

2. Have students make a class book about the Yakima Valley. Divide
it into topics such as government, natural resources, leisure
activities climate etc.

Each student then researches his topic and

writes a short report with an illustration attached.

The pages can

then be bound into a class book.

3. Make an A B C book including all the information about Yakima
learned during the unit.

4. Finish the chart paper bulletin board section titled "What I
learned".
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ANNOTATED BIBLIOGRAPHY
COMMUNITIES
1. Beekman, D. (1982) Village, Town, City. New York: Thomas Y.
Crowell.
This is a non-fiction picture book which shows the evolution of
cities from the first Indian villages to the large metropolises of
today. This evolution is chronicled from the 1600 1 s to the 1970's.
(Text readable by third grade readers or a good read aloud; sketch
like drawings on each page).
2. Bozzo, M.Z. (1982) Toby in the Country, Toby in the City. New
York: Greenwillow Books.
This is a fiction picture book about two Tobys, one who is a boy
and lives in the country and one who is a girl and lives in the city.
The book describes what kinds of things each likes to do during
particular seasons and compares and contrasts how their lives are
alike and different. (Print large and easy to read; suitable for
second and third grade readers; large colored drawings on each page).
3. Chwast, S. (1983) Tall City, Wide Country. New York: The Viking
Press.
This is a "Book to Read Forward and Backward". The first part of
this fiction book describes the country on long wide pages with
large colorful illustrations and the second part, which begins at the
end of the book and ends at the middle, describes the tall city. (Very
large print with a few words on each page; suitable for first grade
through third).
4. Dorros, A. (1990) Rain Forest Secrets. New York: Scholastic Inc.
This non-fiction book is a close up look at the large number of
different kinds of plants and animals that live together in the
different layers of A rain forest. The author gives an interesting
introduction to one of our most important ecosystems from the
canopy to the understory to the forest floor. (Fairly large print
suitable for third grade readers; large colorful drawings with labels
on each page).
5. Froman, R. ( 1 9 71 ) Street Poems. New York: The McCall
Publishing Company.
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The author has come up with an interesting combination of poetry
about cities in the form of pictures. The poems are about pollution,
traffic, skyscrapers and builders, fire hydrants and more. (Text is
appropriate for third graders and the poems are in the shape of what
ever the poem is about.
6. Gibbons, G. (1986) Up Goes the Skyscrapers. New York:
Macmillan Publishing Company.
In this book the author takes the reader through the steps needed
when a city builds a skyscraper. Included are the people and
machinery required to do the job. (Simple text in large print; large,
colorful pictures on each page).
7. Helland, M. (1975) They Knew Our Valley. Yakima: Maurice
Helland.
This is a compilation of articles written for the Yakima Herald
Republic newspaper about important people and events. The author,
who used to be a reporter for the Herald, includes photos of people,
land areas, and famous landmarks. (Text not suitable for third
graders; good resource material for teacher to use).
8. Hopkins, L. B. (1983) A Song in Stone. New York: Thomas Y.
Crowell.
This book contains twenty poems about life in the city by Eve
Merriam, Myra Cohn Livingston, Lilian Moore, and other authors.
(Fairly large print; independent reading for second and third graders;
black and white photographs).
9. lpcar, D. (1975) Bug City. New York: Holiday House.
This is a fiction picture book about Bug City where the bugs sleep
in bedbugs, wear yellow jackets and help each other. (Large easy to
read print; large, colorful pictures on each page.
10. Isadora, R. (1983) City Seen from A to Z.
New York:
Greenwillow Books.
This is an ABC book about different things that can be seen in a
city. (Very large print; one word per page; large, black and white
drawings on each page).
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11 . Jackson, G. L. ( 19 7 5) Remembering Yakima: By Those Who Were
There. Yakima: Golden West Publishing Company, Incorporated.
This is a compilation of prominent Yakimanians who helped the
Yakima Valley become what it is today. Included are photos of
people and famous landmarks. (Text not suitable for third grade
students; good resource for teacher to get information).
12. Jackson, G. L. (1976) The Length of Their Shadows. Yakima:
Golden West Publishing Company, Incorporated.
This is another compilation of individuals who were important in
the forming of the city of Yakima. Included are photos of individuals
and famous landmarks. (Text not suitable for third grade readers;
good resource for teacher to get information).
13. Jonas, A. (1983) Round Trip. New York: Greenwillow Books.
This fiction book is about the sights while on a trip to the city
and back home again to the country. The left side of the page is read
only then at the end, the reader turns the book upside down and reads
it the other way. The bold, black and white drawings are
illustrations for each way. (Fairly large print suitable for third
graders).
14. Larrick, N. (1968) On City Streets: An Anthology of Poetry.
New York: M. Evans and Company.
This is a compilation of poems about city life by various authors.
(Fairly large text; suitable for independent reading for third graders;
black and white photographs).
15. Macaulay, D. (1974) City: A Story of Roman Planning and
Construction. Boston: Houghton Mifflin Company.
The author of this non-fiction book shows how the Romans
planned and constructed their cities. (Difficult text; a good read
aloud for parts or for retelling by the teacher; large, black and
white drawings).
16. Radlauer, E. & Radlauer R.S. ( 1967) What is a Community?
Chicago: Elk Grove Press, Inc.
The authors of this book give an introduction to why communities
were formed, how they differ, some of the community workers,
taxes, government and law. (Text is third grade; would be a good
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read aloud to do in chapters; lots of colorful drawings on each page).

17. Schwartz, A. (1968) Old Cities & New Towns. New York: E. P.
Dutton & Co., Inc.
The author of this non-fiction book describes city life, the
problems with change, new towns and the future. (Text appropriate
for intermediate students or as a read aloud; large black and white
photos on each page).
18. Soto, G. (1992) Neighborhood Odes. New York: Harcourt Brace
Jovanovich.
This book included twenty - one poems about growing up in an
Hispanic neighborhood. (Text is suitable for independent reading for
third graders; black and white drawings).
19. Tannenbaum, B. & Stillman, M. (1971) Feeding the City. New
York: McGraw-Hill Book Company.
This is a fiction book in which the author tells how food is
processed and transported to the cities by various modes of
transportation. (Text is appropriate for a good third grade reader;
black and white drawings on each page).
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CHAPTER 5
Summary, Reflections, and Recommendations
Summary
The purpose of this project was to develop three social studies
units which integrated literature for the third grade classroom.

The

three units were: Women in History, North American Indians and
Communities.

Each unit included concepts, activities for the unit

and evaluation procedures and activities.

An annotated bibliography

completed each unit.
Reflections
After using these units, it was the observation of the author that
integrating children's literature in the social studies curriculum
achieved several positive results.
First of all, the students showed a great deal of enthusiasm and
motivation during the units that had not been observed before when
the textbook alone was used. During activities, students chose to be
engaged in actively seeking information from the sources available.
Students also showed interest in obtaining the tradebooks that
pertained to a unit that had been studied or was being studied at the
time. This was evidenced by an increase in book orders and requests
to the media specialist for books such as the ones used in each unit.
Students willingly discussed their favorite books with the teacher
and other members of the class.
Another observation by the author, was that many of the concepts
from the unit were easily connected to the other units as well as to
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other areas of instruction. During a lesson, the students could be
reminded of these concepts, thus allowing them to have a connection
for the new information.

Recommendations
It is recommended that further study on the success of
integrating trade books in the social studies curriculum is needed to
fully document it.

Longitudinal studies would give an indication as

to the progress students made in an integrated program as compared
to the traditional textbook method of teaching social studies.
Also, more teacher training programs requiring coursework in
children's literature and inclusion of literature components in
content area methods courses would be recommended.
Another recommendation would be for a teacher to continue
building upon these three units in order to include more subject
areas and more appropriate trade books of different reading levels
to select from.
A final recommendation would be integration of trade books into
other content areas such as science.
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